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Widdle childhdbd education and^a; sf^tewi^i^ of 



continuing - education are two current . edycSJfOhai' >i^rnp West 

. ^ '^:^j<^' i^r\ '^*^:\ - -. . ■ • 

Virgmia. Within the larger context of en'hanein^/thfiv^ 
and attitudes of alT educational personnel, county school systems are 
trying -to meet the needs of ^pupils ages 10-1^, also. The statewide 
cdntiriuing education program was designed as a vehicle' for delivering . 
training to satisfy immediate rieeds--middle childhood education is an 
example of such a need. i 

In order to-estabiish the credibility of the statewide continuing 
education program as a viable means for . addressing immediate needs in' 
cburity school systems, the West Virginia Department of Education 
requested funds from the National Cburicil of States on Ihservice 
Education to conduct a middle childhood education workshop. The 

purpose of the workshop was to show county continuing education 

*• _ _ 

sCdUhcils how to design continuing education training programs for 

pers'bhs assigned' to middle childhood settings. By using a - concrete 

example of a common county concern (middle childhood education), the 

Department staff hoped county school systems would successfully address 



one concern and generalize fromtlTC'^xperlence to skillfully design 
training programs to meet other needs of jDupils and educational 
personnel . ' 

This booklet is one outcome of the workshop. * It is evidence of the 
usefulness of the financial support of the National Council of States -bn- 
Ihservice Educatidh for county school systems how have a writteh guidb' 
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to turn ' tO; for-- assistance in' deveiop,mg and implementing training 
programs for th^ir middle childhood educators. ' ._ * 

The - Department :is grateful to the Cbtrncil/ the staff frblti 
institutioris of higher education, and the workshop .partre>pants who made 
the workshop worthwhile. , ' * • > 

» ' '. ^ ; « ^ . • 
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Asststant St^te Superintendent 
Bureau "of Learning Systems '• 
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DESIGNING COUNTY CONTINUING EDUCATION PROGRAMS' FOR 
MIDDLE CRriDHOOD EDUCATORS . 
■ A WORKSHOP 



PURPOSE 

*' This publication is intended , to dc>/_two things. Firsts it is a 

' ' ' _*y - * - ' 

synthesis of the activities that dccurre^^at the middle childhood 

* ■-. 

edUcatibh workshop held' at Jackson's Mill oh September ;E7-E8, ^1979: 
Second, it is a reference <f or any Individual who wishes information about; 
how to develop a county continuing education program for middle 
childhood educators. , ':. . ■ ^ \ 

"The workshop was held in response to a heed of county school 
systems for assistance In meeting staffing prbblems In rnlddie childhood 
education. A number of schooj systems, in moving ip institutionalize the 
middle childhood education concept^ discovered th^t existing certification 
patterns and existing staff skills, kn^bwlldge, attitudes, and experience 

were inadequate to meSt the needs of pupils /ages 19-14. The statewide 

i ._ \_ ^ ._JN.^'_L '._ : _'. "• 

continuing educati6*n program, was Identlffed as a: mechanism for 



delivering th^^fra frying needed to upgrade the skills of educators to meet 
the needs of 10-14 year olds.. Since the cbhtinuihg education program is 

in its infancy, . county cbhtihuing :edueatibn bou-ncils were unsure how to 

^ «■■.- ». ■- ^ ^ 

procede with the development of training programs. .The workshop was 
conceived to give participants the expertise to develop middle childhood 
training programs to ;be offered as p|rt oT a county continuing education 



program. - ; . i . • . - 

With regard to the second purpose, thjs: bbo'klet 'is hot intended ^as 

<l.z..r.:^ :• .■ ; _. . _ . ... - . . ■■- - -- -- 

\'m^definitive resource with regard to middle childhood education. Rather^ . 
^sS:;a -^eheriL^;^^^^^ to the process of designing -^a county continuing 
eaucariori .pS^bgraifn ;fbr middle ' childhbbd educa;tbrs. As' a result of 

- . . Ill . 
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•reading through the bookiet, you should ^e able to detail a county 
corttinlJing* education plan for middle childhood education sufficiently for 
its subrriit^ta) to the West Virginia Departrriant of Educatipri for ajDprovaL 
. . The sections of this reference parallel the sequence of the workshop 
which was developed and implemented cooperatively by the West Virginia 
Department of Education! and faculty members from Marshall University, 
West Virginia College of Graduate Studies^ and West Virginia University. 
The components of a county/ plan for training middle childhood educators 
are presented in the order most logical to thje development of a plan.. 
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SECtlON- A: iNTRdbUCtlON TO NUDDLE eHltDHOOD EDUeATiQN 
RATiON AUE FO^^ MIDDLE CHILDHOOb EEUJCATION 

. : » _ i z ' '■ — 

'The rationale for middle childhood education includes the basic 
beliefs which form the foundation of middle (^ildhpod education programs 
in West Virgmia. The idehtiflcation of these beliefs is important because 
they clarify the differences between middle childhood education and early 
^childhood an'd adolescent education. • The rationale presents the -core, of 
ideas and corripbhehts which rrRjst be translated into practice if the 
Bducational needs of middle childhood learners are to be met in cougty 
school systems throughout the state.' 

State's Rationale ' • 

A Programmatic DefinttibK for Middle Childhood Education cbntaihs 
several belief "statements thst should be considered when develbping 
training prograrns for middle childhood educators. Essentially, the 
statements relate to. three areas: • the learner, philosophy; and^ 
educatibhal gbals. Briefly summarized, the be'lT^fs are: 

1 . Preadoieseeht ^pupils' educational growth can b^^ facilitated by 
recognizing and .Building oh their needs, interests, and' abilities in the 
intellectual,' the physical , th^^ emotional, and the social-psychological 
areas. . * 

2. SchbbI prbgrams fbr preadblescehts rhusf be (a), designed to 
meet the special needs .of a local pupil populatibh, (b) a cooperative 
effort of ail available professiohar and community resource personnel, and 
(c) treated as flexible programs which can' be modified as major changes 
occur in society^ selected study areas,' and students. . 



3. 'Middle childhood education is a gradual and personalized 
process designed to help pupils inijfreasfngly extend competence in basic 
skills; develop < self-understanding, self-knowledge, independence^ and 
interdependence; an'd expfore areas .sudh as career educatibh and 
enrichment studies In order to have a broad range of opitions for future 
personal growth. 

The leatrner . Research iindicatas that the mrddle childhood period^ 
(ages 10 to 14) is characterized In the fallowing ways: 

1. A rapid change in .physical growth, development, and 
maturation occurs.. Tjne results are restlessness, frequent movement, 
and the desire for constant physical activity. ' ' 

2. The learner seeks ah appr*oprfate balance between dependence 
and i«n;deperidence. Emotional turmoil is caused by striving^ for 
ihdeperiderice while maintaining acceptance by peers and parents: - .. 

3. Self-analysis occurs as the learner seeks to redefine his/her 
role and identity as an individual. While rricJvihg from child to adult 
patterns of behavior, the learner experiments with behavior patterns 
which cause erratic responses during this formative stage of identity and 
value fbrmatibh. 

^ '4. An: dnusual ^ attentiveness to self-appearahce is^ evidenced. 
' 5. A great need for peer acceptance is shown. 
The middle childhood education concept is intended to be a program 
which encourages the maximum intellectual, physical, and 
social-psychological growth of the learner. Growth in each of the three 
areas does hot occur In isolation but in relation to the other two. ThuS/ 
mfcldle childhood education creates ah organizational and instructibhal 



. _^ \___ }_ 

pattern' that '^S; based dri data about growth and development in the 
preadoleseerit child ahd> is this way> responds to the inteiiectuai, 
social-psychological, and pKysieal* needs of pupils, ages 10-14. 

The phiidsophy . The philosophy of middle childhood education is 
derived from the ihcrlased rate df change that is occurring in the 
preadbleseent learher. Since this increased rate dccUrs at the same time 
tfie' preadolesceht is' expected to discard- ehltdhood IpeHavibrs-^ahd a 
those - of adulthood, this growth period becomes unique. Thus, the 
edUcatidrial envirdnment shdufd -be sensitive to this uniqueness. The 
preadolescent learher should be valued for what he/she is: awkard and 
sometimes insecure^, sensitive, s^lf-conscious, restless, ' in need df 
exploratory opportunities (wheFe appropriate), and frequently in ^ heed of 
dpportunltites for trial and -error.. ' - ^ 

Three basic assumptidns are at XW^ heart of the middle childhood 
education approach*: 

1. Preadolescents have special needs which identify them as a 
unique group within the k-12 learhihg cbhtihuum. 

2. . Transition from childhood to adolescence requires an 
educational ehvlrdhmeht with a focUS dn meeting these special needs. 

3. Transition from early childhood educatidri td addlescent 
education should be a gradual and personalized process. 

In establishing a middle childhood program for pupils, the following 
cdrhpdhehts shdUld be included: - 

1. Goals and objectives. ■ 

2. Instructional procedures and materials that are apprdpriate to 
the instructional objectives and to the preadbleseent- learner. 

0 ' . 
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3; Evaluation m^thbdblbgies . : : - , ^ 
. 4, A system Which provides ebhtihuous ^ information relative to 
program objectives and standards 

Educational goals . Because of tfcie unique nature of this age group, 
the educational program should include the folLdwing goals which are 
ranked in order of priority: . <^ 

Provide a dBvfelofSjtient^l , comprehehsive program in the basic ^ 

skills of ^/cbrhrriuhicatidn and mathematics through a variety of learning 

_ ^ •» ' ■ ■ ■ *■ 

experiences.* 

2. Provide a program to help students achieve Understanding and 
. aware^^s of aesthetic, '^social, multi-cultural, scientific, health, and 
' physical areas of knowledge. 

3. Provide enrichment and advisory programs to assist I eariS^i^sy . 
their quests fori- personal identity: -^nd-^elf-expression. ao.d_."to . 

them to make appropriate educational, career^ arid recreational d.^:cisions 
in the future. . " . " ^ 

4. PrbOide experiences designed to develop attitudes and beliefs 
necessary for functibriihg as part of a democratic^society. 

5. Pcp^i/ide processes whereby learriers receive multiple services 
designed to enable them to acquire and apply the skills arid attitudes 
riecessary to mak^e a successful transition from the early childhood' « to the; 
adolescent educatidri setting as well a$ from childhood, to adolescence and 
to develop positive self-cbricejDts,, self-discipline, and reliable judgment. 

6. Provide experiences designed to develop skills in interpersonal 
relationships. ' • 
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7. Provide personal ized iristructidh which offers equal educational ^ 
opportunities for all learners. . ' 

8. Provide specific programs heeded by tea^:hers to- meet the 



heeds of learners; and emphasize the goils, objectives, instructional 
processes/ and evaluation procedures necessary for an effective middle 
childhood education siting J 

9.. Provide a: variety of curricular activities^ including 

. ^ . - - 

intramurals, as instructional v^ehicles to widen and integrate pupils' 

-\ - . ' ^ 

social/ emotional/ and physical development. " . • 

I ■ 

£dunty - Rationale • 

In order to develop , a rationale which is coUrity-specific and uses 

\ _ _ _ _•_ 1 , _ __ _ ^ » 'I f 

existing knowledge of preadolescehts, persons designing training 

programs .for middle childhood educatorsx nfiay want ;to refer to A; 

Comprehensive Middle School Bibliography ; available^ through the West 

Virginia Department of Education, Bureau of Learning Systems, Division 

of Instructional Learning Systems, Charleston, West* Virginia 25305. 

Any middle childhood schooP program at the county level should 

have a^. written rationale statement which - details * the - folfo^ing 

components: • - - ' " .\. 

' - . ■ "*- 

• Learner characteristics . \ ■ / 

9. Philosophical beliefs ' 

1 Educational goajs. j ^ 

" The rationale should be deveioped according to . the foilowmg 
specifications: , . .: 

i: Cohsalt professional staff, educators. Ideal community 
representatives, and student groups; ; 



2.' Consider ihftrrhatidri from fdcal^ state^ and national research 
sources. - ; ' * 

3: Give attention to the heeds of speciaf educatibh learhers. 

4. CSive attention to the unk|U§ness of child'reh of middle 
childhood age, in all program components. ^ ^ : * 

5. Prbrribte the integrated ihtellectual, physical/ . ghldtidnal/ and 
sop'al-psyehologieal growth of learhers. 

* The middle childhood goafs should be articulated in terms of a 
consistent series o| developmental concepts, attitudes, competencies, and 
learner dutcdmes. " • :^ • 

• ' . ■ * _ v' - ^. . , 

V ' . i ' • ♦ * 

: ' ■ • . ^ . . . - V ■. 

.< ■ o , 

eHARAeTERISTieS QF MIBBLE CHILDHOOD' LEARNERS 

Jhe characteristics of preadolesc^ts are identified on page 4' as the 
basis* for the middle, childhdod education, rationale. They bear repeating 
because of the unique nature df pupils -between the ages of 10 and 14. 

^ - / - . ^ 

These characteristics are .well doeumented in the. literature. . - 

■ - - ^- 

• A' rapid change vin* '-^physicat growth, development, and 
^ ' maturation occurs.* \^ , * ' . 

i Ttie learner seeks an ^pprdpriate balance between dependence 
and independence J ' ^ • ' *: 



• Self-analysis occurs> as. ti|\^ learner seeks to redefine^ his rbJe 

and identity as an individu% 
i An unusual attentiveness . self-appearance is, evidenced. 

i A great heed for peer acceptance is shown. 

. _ _ _ ' 

Because of. the eharactelristics of Vpr^adblescerits, persons whd 
work with them as teachers, cburiselbcs, b^* administrators ^ill < be 
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more successfuj if they have certain traits. Sbri^ OTsi.th^^ are 
discussed in the next section. 




eHARACTERISTIGS OF WIDDLE CHILDHOOD EDUCATORS 

jt takes a special kind of educator to work effectively with 
• preaddlescents. The middie chiidhood educator must possess both the 
j^armth 'and Uhderstahdihg of the early chijdhood educator and ^ the 
enthusiasm for knowledge of the adolescent edUcator. The .educator must 
think well of himself, be flexible, and be open. But above all^ middle 
^ childhood educators must be committed to the^ students with whom they 
work. Some characteristics of middle childhood educators are identified 
below. ' _ ' ' 

1. ' Middle ehildhocid educators rriUst know/ the characteristics of 
the pupils they serve and the nature of - thi home and hei^bbrhddds 
from which the pupils comer, 

-2". Middle childhdpd educators must understand and accept 
themselves before /they can dd the same fdr the pupils in their diasses. . 

3. Middle childhood educators must be skilled in individualizing 
instruction and large group teaching. They must be able to teach in a 
variety of ways which match the characteristics of the pupils in their 
clas"ses. - - : - . • .. 

; 4. Ivhatever the particular tiachmg strategy, middle childhood 

i " v: . . . _ - . • 

educators' enjoy personal contact and involvement with pupils. 

5. Middle childhood educators must be students of psychology and 
sdcididgy and must be able to apply the knowledge of these areas in 
designing ihstructidh for fheir classes. ^ ^ * • ' 

^- • '. -19' . 

t - ■ ■ , • • - • 

Q ^ 
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6. Middle i^hildhdod educators must be able to Use themselves as: a 
tool:. ^ tool to promote the maximum pupil growth, iSfteh, the task of 
middle . childhood educators is to precipitate their pupils into "just 
manageable difficulty." 

rv THE MIDDLE. CHILDHOOD gPUC ATION SETTING 

Any school with a primary focus oh the education of pupils ages 
10-14 is ^a middle childhood education setting regardless of the name of 
the schooL Most of the time, schools bearing the name of "middle 
school" include some cdmbihatidh of grades. 5 through 8. A middle 
_ childhood education setting provides a bridge between ;the early 
childhood education setting and "the adolescent education setting. 

The first real attempt to meet the needs of in between-agers was 
the junior high schooL Near the beginning of this century, the Junior, 
high school was developed to bridge the gap between the elementary arid 
the- high schooL Uriforturiately, except for a very few successful 
schools, the junior high has never been able to escape the^ domination of 
the high school. All too often it -became just that - A "junior" high 
school, a pale shadow ofN what 'would cdrne -later with harid-rrie-ddwri. 
bUildirig^, - harid-me-^ddwri books and ^ hari'd-rhe-dbwn educators. -The 
middle childhood education concept is an attempt to p!.ck up w^ere the 

. ^ ^ ^ * _ : ^_ Ji ' _ . _ V 

junior riigh school left^ off and to^ revive the intent of the junior high 
school movemerit with its clear focus ort pupil needs. 

A gddd middle* 'childhodd settirig shdUld be different from both: the 
early childhood education and the adolescent education settrhgs. ' It 
-Should help pupils to move in a smooth arid cohtihUous way frem one to 
the other. : 
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It should be a unique and transitional school program weaving together 
the most appropriate elements of both, while doing something special 
along the way* ^ - 

What are the essential elements of a •eojDplete middle childhood 
education setting? What makes it different from the elementary school? 
What separates it from the high s:chool? What are the things* that the 
middle childhdod setting attempts to do? The middle childhood education 
concept includes the ribtiori that pupils, ages '10-14 still heed a strong 
relationship with one teacher, even thdugh they are too old for the 
self-contained classroom. The middle childhood education setting permits 
the pupil" to encounter many teachers while preserving * a special home 
base. Every pupil has an advrsdr. Every teacher has a special group 
of pupils tb^ care abbut. ^ ' 

In many .instances, block scheduling rs used in the middle childhbbd 
education setting, bhlike the six or seven -period day found in most* 
high schools, tiTe -block -schedule is flexible^ control lednprimirily~b'y~a 
team of teachers^ and tafiored to a larger group of pupils served by tfie 
team. ' ^ « 

-- g - . ______ _ . _ : _ . » . _ _ : _ 

- The . middle childhbbd education cbhcept carries three curricular 
obligations: a) concern for everything which affects pupils growth; b) 
provide a committee to help pupils -learn how to learn; and c) present a 
mor^ sqphisticated look at knowledge than pupjTs used to receive in. the 
middle grades. * / ' , " 

The interdisciplinary tfeam is the fouhdatibh fbr all the bther 
programs of the middle childhood education setting. Although there ire 
severaT appropriate varieties, most bft^ the interdisciplinary team is 
composed of four or moro teachers who have from 80 to 180 pupils who 

: 21 
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stay with these teachers, for their basic academic program.. This is 
fundamental: A group of teachers who share the same pupils; No 
middle childhood organization can be said to be complete without some 
form of interdrsciplinary organization. Depending upon the amount of 
planning time avialable and the skills of ,-the teachers^ involved, actual 
team teaching may occur, but not always. It's' preferable, but not 
mandatory. ' , \^ . : 

Multi-age grouping means that the traditional method of grouping by 
grades (5th grade, 6th grade and so oh) may not be the preferred 
method of grouping middle childhood pupils. 

Because of its emphasis on the whole' child, a middle childhood 

* . • ■ " . •, ^ 

educational program stresses physical development integrated with social 

and intellectuai growth. Intramural sports are used for a variety of 

purposes beyond the traditronal competitiveness of interscholastic athletic 

, _ ■ _ __ _ ■ _ 1^ 

activities. The lifelong rewards of physical fitness arid the py irihererit 

in physTeaT~actTvIties "a^^ 

Middle childhood education settings, like all good schools; atteSpt 

to^ p^sonalize education. There are many ways to do this while 

■ . • . ' .*...... . 

emphasizing the significance of teacher/pupil face-to-face contact, 

_ \- _ _ . ■ _ _ _ ■ ■.■ „ ■_ . 

The middl:e childhood curriculum must pirbvide for expToratiori even 

in a back-tb-basic milieu. Special interest programs, mini-courses, and 

.hew ideas from modern scholars and scientists all belong in the^ middle 

childhood education setting. Thirty years of research reveals the strong 

connection betweera enrichment and academics for - preadolescerits. Ori;e 

might say, ^"The^rhbre frills iri the school the more skills in the 

students!" Schools with a curriculum reduced to nothing but the ilull, 

the dry, and the repetitive will most likely prodgce dull pupils. 
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SEGTIDN B: GDNDUCTJNG A NEEDS ASSESSI?IENT , FOR A . __ 
GOUNTY MIDDLE GHltDHGOD EDUCATION TRAINING PROGRAM 

• NEEDS ASsSsNjENT -PReeESS 

^s;^ Cdhcerning needs assessment for middle childhood education 
programs' A Prognarrinfatic Defihitibh for Middle Childhood Education 
.states that "the basic -purpose of a needs assessment is to identify 
discrepancies that exist between desi.Fed . goals and objectives and 
existing programs for each of the eight components of the middle school: 

programmatic definition.'* >. 

— - - *, • - - _ * * " " * _ ■_ ■ - ^ ^ 

Briefly, the critical considerations - for - any successful heeds^ 

assessment are: ' • ' ' ■ 

-1.' Emphasize results, ends, /and products rather' than means, 

- ' ' , » ^ * - 

solutiorps, and symptoms. - - • . > r 

• . . _ _ _ _ ■ ■ __ : . _ . ■ " _ . _ _ _\ _ .I* . _ _ ' . « _ . 

' '2. Plan for n^eds assessment so that you have a handle on what 
is; happening and can find solutions to; problems before they 'get but of 
hand. , , - ' 

3. dbtain valid data that, can ,'b'e: usi'd:. as a basis for decision 
making. ^ : , • . 

4. Work toward whiting measurable objectives^ . 

5. ^ Use your guidelines and a general problerh-sofvirig approach 
for planning and cohductlhg a heeds assessment rather than trying '"to 

adapt what has been done elsewhere^ . ^ ; : 

. ; - - ^ 

Some of the approaches that may bemused for dbtainmg data are: ^ 

i Written questibhhaires - . 



eHbservational checklists - . 

Standardized ^test resuits . ;; " . • *- * 

Ndd-stahdard;i2ed:5tests . 
Logs (records of meetings^ mterviews) ' ■ 

- The quality ^of' a training p^gr^rii 'and Its relevance to the'-'actual 
job related needs of middle childhood -educatbrs are established by the 
accuracy bf the ::nee,d$; assessment. In order to . identify the , needs of 
middle ^chridhTOd educatb irr-a county, the following activities should 
occur. ' ^ 

• .^^ 1. . A list of the skills, knowledge, and beliefs county middle 
childhood edtidators should have is derived ' from the literature, 
programmatic definitions*, current training programs, state-*eounty testing 
results, and consultation with cauhty educators. The general areas to 
—be jhctud^d in the heeds ■ assessment are: the glrawth and development 

■ _ _ _ _ 1 . ___.-_<✓ 

.of preadolescents, ^ the middle childhood phSosophy, the mFddle childhCRDd 
curricurum,-^' the. mstructidhal strategics for preadblescerits, and. the' 
teaching of basic cbmmuhie^tibh skills. 

^2.1 The" existing levels" of- §knis, khoWledge, and beliefs of cquhty 
middle chi-ldhood educators in the five areas Just mentioned are assessed 
.yf^ writ^en^^ systematic dbservatidh, and specific perfcjirmahce 

sitljatidhs.. it'^'A ' 

. 3. The differences between what county middle childFiood 
educators sho ul d h a ve as far as skills, knowledge, and beliefs anci what 
they actually possess indicate general areas which ought to be addressed 




4; The areas of discrepancy betWeen what should be and . what is 
are ranked according to the degree of discrepa'ncy . ; • 

5. Concise objectives / derivecj Updri the heeds identified, are 
. writteri. - ■ ' V 

6. The 'results of the ^needs ; assessment are shared with the 
persons to be trained. . •/ . V\' 

The * next section of this docurfient outlines tidw<tb write program 
objectives; however^ the pbjecti'ves will only be as good as the process 
Used to denve th^em. ' Therefore, the importahce of examihihg a wide 
varfefy of resourbes (both written and human,) and involving the persons 
to^be trained in the needs assessment process are stressed. A wealtji of 
literature has' identified the , skills, attitudes, and beliefs necessary fbr a 
person to adequately educate preadolescents. In addition, the human 
resources identified on pages 22-23 of thrs dqcumeht are. know I edg^eab I e 
of the capacities middle childhood educators must have to work' 
Effectively wfth pupils ages 10-T4. "Finally^" rM^arch " oh aduTt education 
and^inservice training, generally^ indicates that effective training occurs^ 
when the' persons' involved Vn the training have an active role /In the' 
development of the training.:- ' ; - 



' NEEDS ASSESSWENT DATA SOURCES . 

In order^ to develop comprehensive and appropriate needs 
assessment Instrumejr^^ basis^fdr a middle childliobd education plan 
[t is Jmpqrtant' to cons'icJer a w|de variety of data* sources^ " A list- of 
appropriate sources of information are iden^tified for that purpose. 

-m Learner Level .: ^ ' - ' : " ' - 

T. Classroom perfprmahce restilts . : - . * 

Z. State-County testing results ' . ' 

3i Perceived interests of classroom pupils " ^ - - 

- 4: ' Systefnatfc fjapil assessment of qurriculum and instruction 

• * Local Education- Age/icy Level , - \ * ' ' 



^1. County board of education policies, rufes^ and regulations- 

2. Curriculum guides^ prdgram «:descripticms^ and recommendations 
of accrediting agencies -and other educational institutions ^ 

3. West Virginia textbooK^adbptibri cycle ^ ^- . ^ • 
- 4. County textbook -adoptions . " \ . " 

-5. Pubjic heafi-ngs for professional' personnel . arid/br 'lay 
comnuinity : ^ ■ ; ^ , ^^ . V ; 

6. Minutes of .county, boards, of education : ^_ . 
\ 7. Federal and state legislatiS?e mandates and ^ court^^^^^ 
^8. rdentificatibn of subject area, concerns fe^y^ instructional, 
\ administrative, and support personnel, ' '^^i ^ ' 

9. Research results concerning teacher .effectiveness 
-TO, Data, from surveys arid assessments cbriducted, within the state 
; and county : ■ . : / ' 

VII : Vocational educatiori program^ an ^ 

12. ^ Recbmmendatiqns by county curriep I um comm 

13. Folloyp-up studies of hfgh school graduates ^ _ 

14. Parental ; concerns as voiced in. ^letters, ' PTA' meetings/ and 
cpnfe rentes with parents __ 

1.5. Community :* conceits labor, business, industry, and 

• ; _* other special .interest groups ' 
. 16* 'Goals, arid objectives bf prbfessibrial organizations ; 
17. College requii^em^ reqUiremerits fdr graduates / such* as 

, : employers' recommendatioris • ; 

State Level ^ ' 

1. Educattcrnal Goats for Wist Virginia " - ; 

2. Results of statewide needs assessment of professional pLersorinel 

3. West Virgiriia Board of Education priorities, policies'; rules, 
arid regulatibris : . 

4i School Laws bf West Vi >/giriia / . / ^ ^ 



__ SECTION C: WRITilSKS f=^RbGRAM OBJECTIVES FOR A" 
COUNTY MIDDLE CHILDHOOb EDUCATION TRAINING PRbGRAM 

- CRITERIA FOR ACCEPTABLE PROGRAM OBJECTIVES 

While the needs assessment is essential ' to the middle childhood 
education trafriing, well written program objectives are equally important. 
The objectives must be well developed and clearly expressed so that 
f ainers can further define them into Specific cbrripetehcies to be attained 
in training sessions. Thus, the assessed needs can be satisfied during 
the training that was designed around the program objerfives. At least 
three criteria should be considered in writing the program objectives. 

1. Program objectives should be DERIVED from the results of a 
rr^eds assessment. ^ ; • 

2. Program objectives should identify WHO is to show the 
behavior, • 

3. Program objectives should include a S PECIFIC descnption of 
the intended pbst-traihihg behavior through a measurable behavior and a 
content statement in one or more of the domains in Figure 1. 



Domain 


Post-training Behavior 


COGNITIVE 
AFFECTIVE 
PERFORMANCE 


eHANSE IN PR0FESSIONAh EDUeATQRS 


CONSEQUENCE 


^ Change in classroom pupils 
' .. 



Figure 1 :: 
Domains arid Post-training Behayior 
. 17 
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Sampie Program bbfectives 



,^ A sample objective for each clbrhain (cognitive, affective, 
performance, consequence) is .given below* Each objective has been 
decoded using the key at the bottom of the page. 



A £bgnitive Objective 



Middle childhood professional educators 



will be able to 




and 



theFBasic concepts of human growth and development which 



relatg to pupils ages 10- 



Ah Affe 



Each rn[ddle childhood professional educator jwi 




a personal 



belief system) which is congruent with the county rationale for middle 



childhood edUcatidn.j 



Decoding Key : 



EKLC 
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Measurable behavior 



Specific description of intended 
pbst-traihing behavior 

instructional intent , expressed via 
a content statement 



Whq is to show the behavior 
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Middle childhood^ teachers 



learning bbjeetives andf 



will ^rgahiz^ jinstruction to achieve 
pa learner-centered classroom climat^^ 



Objective 



The pupils of middle childhood educators cbmpletihg this training 



^ill shb^ ah ^crease of their GTBS scores between grades 3 and ~ 



The pupils of middle childhood educators completing this training 



/ill reportj 



a significant level of satisfaction toward the county middle 
childhood education program as measured in a school attitude survey 
administered bh a pre (age 10) and pbst (age' 14) basi^^ 



ERLC 



Measurable behavior 



Decoding Key : 

I j = Instructional intent expressed via a 

-J _ content statement 



:ific description, of intended 
post-training behavior 



Whb is tb shbw the behavibr 

m \ 
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PROGRAM OBJECTIVES DEVELOPED 
BY PARTICIPANTS 



Participants at the workshop had an opportunity, to develop program 



objectives as a small group activity* Samples of the objectives written at- 
the workshop follow. The dbrhairi to which the dbjectiO'e refers has been 
identified, also. - 

• Improve mathematics ihstructlbh for the 19-14 year old learner 
by receiving training in the process of student grouping. 
(Performance) . 

• The middle childhood prbfessibhal educator Will list middle, 
childhood learner characteristics and learner styles. 
(Cognitive) 

m The middle chiidhood teacher will develop and implement a 
variety of teaching strategies appropriate to the: physical, 
emotional/ and intellectual characteristics of the preadolescent. 
. (Performance) 

• The middle school learner wMi demonstrate improvement in 
basic skills according to the State-County test results. 
(Cbrisequehce) 
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RELATIONSHIP OF NEEDS ASSESSMENT, 



F'ROGRAW OBJECT IVES, AN^D COMPETENC I ES 



Figure 2 depicts how the needs assessment > pt*ogram dbjecti vlSs / and 
competencies are 





. A ' . 
Needs 
Assessment 
















Yields Program Objectives 



I 



Furtiner Defined as Training Competghcies^^W 

are precise; measurable 

specify descriptio intended 
post-instructional behivior ; 

specify who is to show behavior- 
specify what the behivior is to be 

; specify the conditions under which behavior 
wMI occur 

specify how well the behayior is to be 
exhibited^ - 



Figure 2 : 

Relationship of Needs Assessment, Program ^ 
Objectives, and Conjpetehdes 
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SECTION b: iDENTlFYiNG RESOURCES TO SE USED IN 



COU-NTY MIDDLE CHI LDHOOD EDUCAT40N TRAIN ING PROGRAMS 



RESOURCES FOR MjDDLE CHI LDHOOD EDUCATION, TRAIfsHN-'G 
programs; IDENTIFIED BY- PARTICIPANTS 



— . — -Wopkshop--pacticipah.ts_ id6h a list of educators who could serve ' 

as resource people to county, cqntinuing education councils.- in the . : 
delivery of middle childhood education training fDrograms.- Their list 
includes in-state and out-of-state, people as well as apprdpriate V 
organizations. , 



State Educc 

Joseph Basije, 1 1 _ ' ' 
Robert Shockley 

West ViYginia UniversitY 

Beri 3ailey 

Pat Balch . - 
Ardeth Day 
Davi^ Engjish 
Boyd Hoi ton 
Paul McGhee / 
ken Murray - 
Perry Phillips 
Pennis .Sunal ' - 
Mike Ura - 

Marshall Univ€rsity . - 

Martha Blahkenship 
Boots Dil ley 
Roscoe Hale 
•Jack Jervis , 
Carl Jdhnsdn 
David Kddhtz ..j 
Corey _Ldck 
Sariie Plymale ; . ^ 
Harry Sbwaq(^s 
Don Williams^ 
Tony Williams • 

U eyan 



We s t Virgini a Co l lege of ' 
Graduate Studies - 



Pamela Balch 




Ron Childre^sj 
Ray Daughi 
Gerald Green 

Bethany 

Ann" Shelly 

West Libe rty - 

Les J^nes 

Bluefield' State 

Robert Moore 



Joe Bondi 
Conrad Toepfer 
Mike' Epstein 
Norma Gray 
Beverly 'Arrtiehtb 
George Hillocks 



School Psychologists 
National Middle" School Resource 
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West^ Virginia, Middle- School 

Alsbciatibh _ • ' 
Association ; --.Supervision and 
■Curriculum Development 



bOCAb EDUCATION AGENCY _RESC3ijRCE PEbi='LE 
IDENTIFIED BY PARTICIPANTS 



A. group of educators who serve as admiriistra^rs in eburity school 
systems in West ^Virginia were identified- by workshop participants as 
having special expertise in the, areas -of middle^ 
Persons and the counties in which. they serve are: . " 



Robert Griffis - 
Jane Watkihs - 
Betty tivengobd 
Qeorge iVTcCrum' 
Robert Sharps - 
Denis Smith - 
Joe Wellmari 



CabelhCpunty Schools 
Logan CoOnty Schools 
Mineral County SjChddls 
Mirieral Gouhty Schools 
Ohio County Sdfiools 
Putnam County Schools 
Wayne County Schools 



SEGTI05J E^ ASSESSING A SAMPLE TRAINING PRSPOSAb 



• . __ ^ ... ... \ 

\ The qu^ality of. training offered to. middle chiidhood educators 'w 
have an- effect upon, the quality , of jnstructlon • given to the pupils. 
Persons deyelopihg county training prdgfams should . be aware of the 
standards wtiich .trainers are to meet. 'Also, the Standards allow the 
prospective trainer tb_ focus bh the county expecta^'bhs. Finally, they 
prbvide a framewbrk for judging the quality of proposed and completed 
training activities. _A sample training proposal is included as a guid^ for 
prospecti>ye trainers'*. ' :^ . - ' 

^ STANDARDS FOR APPROVING P ROPOSED TRAmilSIG PROGRAMS 

f •. . ' ■ . 

'This checklist should be made available tb each prbspective trainer for 
designing training prppdsals -and If be Used by the county cbhtJhuirig 
education council- ihd the. West Virginia Deparftrieht of Education in 
assessing each proposed training program. 



Yes Ua 



1 . The _trainer(s) credentials Yef^esent com^ 
petence and experTence* consistent with the 
training intent of the proposal. 

2. V The program objective is st^ted.-jh the 

same language as prbvided by ^he cQuhty 
•< cbuhcil. . _ ^ 

3. Specific ;compet^ . 
the program"* objective are provided.- 

A - _ . : 

4. , TI5e. level of perfdrmance expected Of par- 
- 'ticipants for each competency is specified. 

$. Training sthategies are. cbri si stent with the^ 
competencies and are sufficiently described 
to ensure minimum competence of- ^ ' - 
participants. 

6. ^ A process is described and^ instruments 

. identrf ied for evaluating effectiveness of ^ 
of .the program for meeting county needs. 

7. Particpants to be served are specified by 
major jbb descriptibh. 

8. The total expected number of contact -hours 
by participants is specified. > 
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* : . ft SAMPLE PROPOS^ - 

. A PROPOSAL FOR MEETING MIDDLE OTUROOD 
SyCATION'sTAFFING NEBS IN ALLEGHENY COUNTY 



PRESENTEE TO TftE AbtESHENY BOUNTY 

esNTiNuiNs EStjeATioN eouNeii. 



DEVELOPED BY: 
THOMAS N, JENNINGS 
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Box. 78 V 

Mount' Pi lot', West ^Vi rgfnia 



Dear Coordinator: * <. 

Enclosed is a proposal to meet the continuing education pro- 
gram object! ve of Al leghehy County in staffing middle chil'd- 
hood education environments. Notice of your county's need 
and program objectives vya^ brought to my atteritidri by_ the 
teacher education center in our region. I wou[d appr^c|ate 
your including my name on your mailing list whe;n additional 
program objectives are made available. ^ ' . 



The analysis of my prbpbsaKby 
tinfling Education Council will 



the Allegheny County Con- 
be greatly appreciated. 



shal 1 look 
proposal . 



forward tQ the Council's decision regarding my 



Yours trufy^ 




Thomas M. Jennings 



TNJ:ta 
Enclosure 
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A PRbPiSSAL FOR MEETING HlDQls. eHlbDHQQb EBOEATjON 
STAFF INS NEEDS IN ALLEGHENY COUNTY 



tzadners' Czedtsntials: See attacheci Vita 

Program Qbjectixn? r f^j^ xiiiLned :^±lBcheng Count? needs as^esnnent 
tftat. is addressed I^pK/i i ' proposai* 

All middle ch i Idhood 6^ shal 1 have working 

knowledge of the growth and' development of preadolescent;|. 
and shall be able to design| curriculum and instruct ibh to 
teach basic communication skills. 

Speazfzc cozspetSncies necessary to acfueve program abjective:. 

This proposal is targeted i^r^professiorial ly certificated individuals^ 
assigned outside the grade levels on th^i r certificate but in their 
subject area special i rat ions on the bas^is bfah authbrizatibh^ tb 
impi^bve their teaching skills wi thwjiSdrie childhood learners. Therefore 
the proposal^ is consistent with the^tn tent o^ develop- 
ment option (b) Identified on the ;State board action enti tled'"Staff.ing 
Needs for Middle ^Gtilldhood Education^** on page 3 undgr the sub headVng 
•Mndiyiduals Assigned to" Middle ChiTdhobd Education Settings in the 
1978-79* 1979-80, 1980-81, 1981-82 School Ye^rJ* 

■ * '-'X - 

Teacher Rble Descriptibh 

The specific competencies for this training program haVe been derived 
from a" role conceptaalizarion which stresses intentional learning of 
profess i.bnal personnel to educate preadojescefitis. This rble stresses 
the idea;that trairiihg shbuld cbnsider the growth and , deye|&jSge^ 
preadolfescehts^ the middle chi I dhbbd philbsophy, curriculum^'afid^^ 
tibr/ strategies, and the identified needs of learners. This roicvSs^^:--^^ 
cbns^tent with A PrograOTatie'.ife^ijiition of ^ddle Schools ior West ^^ 

Specific Combetehcies 

Physical Dbmaih ^ Participating teachers will be abliB to identify and 
conduct teaching strategies and learning activrities which: 

correspond with the varying growth patterns of mi ddle chi Idhood 
learners in Allegheny County. ^ 
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2< aid the mjjddle chUdhbod 4earner in uhderstahdirig the physical 

1 changes which are taking, place within himself in this period of 
^ : ' Sir life. 'X : 



aid^ the middle chi Idhoo'd" learner in developing appropriate sex 

■ roles. ' t--' 

'4. . provide, the middle chi rdhbbd learner with opportunities to 
Engage in increased physical mbvementi * 

5i avoid undue stress on the middje childhood leamer. 

6; '^^provide/the n^iddle ch.ildhood learner with dpjiprtun itles to interact 
— ; with other learners of varying levels of physical development. 

7. deemjihasize cbmpetitiph. 



^-Participating teachers will be. able to identify 



EKLC 



and conduct te|iching strategies and learning--activit ies which: 

8. meet the_full range of learners who are operating at many different 
levels of intellectual developmeqt Fn-Allegheny SountyV 

3. provide the middle childhood learner y^ith opportunities to develop 
his critical thinking and his problem solving skills. 

16; provide the middle childhood learner with qppdrtuhitics to de\ 
his reasoning powers and hJs general thinking abilities. 

1;!*^ provide the middle ch i Idhobd learner with opportunities to improve 
v;^^ h[s communication skills - listening, speaking^ reading^ and 
lI. writing. 

^ ' - ■ ^ ■ 

yZX^) ' provide the ml dd^^ learner with opportunities to improve 

; his study and research skills. ''^ - 

13. stimulate .the creativity of the ntiddle chi Idhood leamer. 

14. provide the middle childhood learner with opportunities tb^expand 
; his interests and appreciatibns. 

15; correspond to the varying attehtibh spans of the middle childhbbd 
learndr. 

- ■ - - • ' ■ • ■ y 

EfTbtidnal BbmaJLp * Participating, teachers will be able to identify and 
- conduct teaching strategies and learning activities which: 

17; meet the varying einqt ional needs of the mi dd Fe chi Idhood learner; 
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18.. help to decrease the anxiety of middle childhood' learners 
caused by develbprhental differences. 

19i provide a sense of security for the middle childhood learner; 

20. reduce sex- role conflicts in middle childhood learners. * ' 

21. provide the middle childhood learner with physical and mental 
movement for cbuhteractihg restlessness. 

22i assist^aChe nti'ddle childhood learner in his quest for introspection;- 

23* provide opportunities for the middle childhood learner to under* 
stand that .he does not live in ah idealized world. 

2^. capitalize upon the ifJt.eRse' ehthusjasm of, the middle childhood ; 

■: ; / ; learner. - , ' ; J 



25. reduce the negat lye ^ feel ings of middle, ch i 1 dhood learriers.. 

- .. ■ .' ■ . ' ■ 0 

Soc i a I Dbma i h - Participating teachers wili be able^^ .identify and 
• conduct teaching strategies and learhihg activities which: 



projtide the middle childhood :>l^eamer with opportunities to be 
independent and to make deci^'ions and to live with their, conse 



2&i pr 

sequences 

. ' ' - f ----- - - ■ , _ _ _ _ • J . _ 

'27. provide the middle childhood learner with iriteraction With his 
V. peers so as to g%ih a better understand irig of Mmself and his 
peers. ; ^- 

28. midd|e ch Mdhood learner in: h is quest for greater sophis- 

tication. ^ ^ - 



.25. aid the middle childhood learner in his search fo> acceptable 
social behavior. i 



The level of pexfoxmance e;xpecred of partzclpaxxts fpz eaci: .ocapetrenc^. 

a. Identif ication of at least;; two teaching strategies and learning 
' activitres for each competency. 

b. Implemehtat ibh of at least one teaching strategy and learning • 
activity for each domain during actual classroom instruction. • - , 
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Traiving' strategies to ensure ^inirmm 'cpmpetehce of partxclpant's . 

a; . Competencies for the Physical Domain wi 41 be developed through • 
observation' of videotape .recordings of teachers practicing 
. learnln'^g activities and strategi the competencies. 

• n.idditioni partlcijaatirtg teachers In. this 

win discus? techniques observed 1h Iqcal classrooms Which have 
been used- with learners in Allegheny. County. 

b. Competencies for the Intellectual Domain will be developed through" 
small group activities wh ich focus on analyses of the fearnlng ' x 

. .behaviors of middle chMdhood learners in Alle^gheny County. 
Leartiing behayidrs will be observed and dbcumehted'^ clustered, iritb 
/' learning sequences, and njatched .to appropriate learning activities 
and strategies. Actual dembhstratibh of these act i vi t les wi 1 1 be 
carried out in AHegheny County classrooms an.d verified by teacher 
pfeer teams^whose members will observe eaph other during^^coupjcy- 
inst ruct ional days. * ^ ' ' 

c. Cdmpetencies for' the Emotional Dornaih will be developed through 
activities similar to those, for the Intel lectUal Domain,.. • . 



d. Cdmpetencies for the Social Domain" will be developed "th rough 
interview procedures which involve the participating teachers 
collecting pupH perception and attitude data as tfte basis for 
determining activities and strategies. Actual demons t rat ion of 
the abtivi ties and strategies derived from jsupij data will be 
verified via teacher peer teams,- 



Timet ine 



August 1979^ danaanr. 1980 ' ^ jyne I986, 

■ t — ^ - — ' — - ' "I ' ■ . — -- -^r 

°1 ^ O2 0^ % 05 Q^ Qy Qg 



6^: Preatssessment ■ 
^2 " ^3 * ■^ii* rst leroster on-the-job peer p ibri • - ' 

O5 - O5 • 0^: ^ -Second, semester dn-tfierjdb :peer observation ' *^ 

T"] "^2' ^r^ming:for: initia:! , speci f ic competencies (2 noninstructiohal 

^ays); -^^J:;^' . \ .... _ \: . 

T'j Trgmihg keyed .to results of on-the-job observation data 

(2 nonrnstruct lonal days) ' ^7 

T^: .training to synthes^2:a. results of bn-the-jpb pefj^rmance 
•;ibne neninstnicticri day) g 



v.-V, 
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6. Process and instrwents, for evaluating the effects of '-the training 
program^ 



ai A pretest - post test design composed of a cognitive test will . 
be developed, and uti 1 ized &y the training staff. Tfiis test 
wi 1 1 determine if participanxs can select, choose, etc. 
activities and st rate-gies as required in the specific 
competencies. ^ ■ . > 

b. Observat ibh checkl ists tb.be used_by peer teaching teams will 
be developed by the training staff and part icipatihg' teachers * 
and implemented to collect verification data required by the 
specific competencies i 

C A rating scale "to ^assess the training staff *s performance and 
quality of instructidrtal materials will be administered at 
the end of the training program. 

7. Allegbehy Coxmt}^ partl~c±paht~s 'tb; be served: Prbfessi bhal ly certi- 
ficated Individuals' assigned outside their grade levels but in 
their special izatlon area oh the basis of ah authorization issued 

~ By ^ffien(?e~s~t*'^ rFg^ : 

8, Total expected, nimber of contact hotirs bg participants:. 

a. Five hdnTH^i^thjct ibhal days of trainihg (30 contact hours). 

b. Observatibh of on-the-job classroom instruction {to bedetermihed 
with ^participants).. ; 



Fina l Coui rients : The traijiing program proposal developer is will ing to; 
discuss the HPbssibi i ity bf preserving the continuity of this training 
design over a three-year peribd shbuld the results .of the eyaluatibn 
plan indicate the need fpr.:^daiti bhal trainihg in middle childhbbd 
education in Allegheny Ebunty with this pbpulatiph of teachers- 
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. . . TRftlNING PRdGRAH^STAFF DATA SHEET 

NAffe: " Thomas M. Jennings 

■fiTLE: Associate Professor 

EMPtQYERi Mountaineer State Col. lege 

ADDRESS: Box 78, Mount Pildt, West Virginia 

PHONE: i30k) 789-73^1 : ' 



beg ree Date Received- 



B.S. 

M.Ed.- 

Ph.D. 



C re d enti a ls 



Institution 



Field of .Study 



1966 
1969 
1972 



West Virginia University. Mathematics 
University of PlttsSurgh' Curri.calum & Inst ruction 
University of' Maryland 



instructional Development 



Teaching Experience 



School & Locatioh 



Dates' " Level \' 



Assignmen t' 



Collins Middle School 
Pittsburgh, PA 



University of Maryland 
University Park 

Mountaineer State College 
^foun.t Pilot, 



1966-69 Srades 7-8 
19^9-71 - Grades 5-9 



i-73 Assistant Pr^essor 
Undergraduate Ed. 



1973-78 Associate Professor 
Undergraduate Ed. . 



"Math Teacher 

Curriculum Designer. 5 
Ihstructibh Specialist 



Educational 
Technology 

Teacher Education 
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PRdFtiSrQNAt IXPERIENEES REtATEB T0 PRQPQSAfc 



I 



Dbctdrai Dissertation: The Effects of a Coi^tency'^3ased_ Ins^ 
Sducation Model an t2^ Xiaprbvemeht of Generic Tea.chlnw Behaviors 
in a M.ddle School Curriculvm 

Research Art id e - Edacat.tonal Technology : Xnstrnctzsnal ^velop' 
merit at the Mid^e School Curriculum Level 

• . ' " ' f 

Raper Presented at the NatibnaJ ATE Heetmg 1575: Int^erfacing ' 
griacfpies of ^^^ruc tianal ^velop^ni x^-^ Ge^rzc. Teacher Verbal 
Behaviors . . ^ . • 

■ • - ' ' : ■ • ' ' 

I rise rv ice- Education Models: . 

a. eolUris Middle School Staff Development Model ^ » ^ ' 

b. Pennsylvania Department of Vocational Education Curriculum and 
instructional bevelopfllent Jtorkshops 
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SECTjeN F: euTbiNINS A CeUNTY MiDDbE 
eHiLDHoeD TRAINING PROiSRAM 

' ■ ' '. 

• BASIC COIVIPONENTS 

A county middle childhood training program should include a 
rationale, a heeds assessment, a list of program objectives, a description 
of the training program, procedures for mohltorihg the training, ah 
evaluation component, and a procedure for keeping records of 
participants. Each of these * components is described in the < following 
sections, A checklist of the corhpdhehts is included for your use in 
outlining ybur.prbgram. 

~RatioTTat e' — " r — 

The . reasons for a county developing a middle childhood education 
* curriculum should be stated 'clearly. A variety of sources are available 
to assist cbuhtiesc' in establishing why a middle childhood curriculum 
program Is appropriate ahd why ' county -staff should be trained to 
implemeht this curriculum. The Ed u catlo hal goais for West V4Fgihi^ , A 
Programmatic Definition for Middle Childhood Education , Standards for 
Middle Chlldhcod EdUcatloh Programs iri West Virginia / and county board 
actions are only a few of the sources. Regardless of the sources used 
Ih developihg a patlohale, the , ratibhale should be cbuhty-specific ahd 
shbuid provide a clear argument for the advantages of training county 
staff in middle childhood education concepts and strategies for meeting 
the needs of pupils, ages 10-14. - . 
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Needs Assessment . ; t • 

The bfvision of Professional 'Bevelbpmeht Systems .Has provrded- 

_ ■ ■ - ■ _ " ' , . <s ^- ■. 

Guidelines for Conducting j-ocal Needs . Assessments to all^ cbcihty 
cbritiriuihg education councils. This booklet gives specific assistance on 
how to accomplish a Useful n^eeds assessment. An appropriate use of the' 
would be a heeds assessment targeted at middle childhood 



education. In order to target a need^ asses^^meht at middle- qhildhddd 

education, a county school system will vyaht to assess the training heeds 

_ ■_ /'J. . ^1 

of its personnel in terms of the six areas identified on page 9 of A 

Programmatic Definition for Middle Childhood £ducitiorf . *Jhe' areas are: 

1. the growth anql .development of preadblescents;. " ' . ; 

2. the middle^hildhbbd philosoplry; 

5. the middle childhood curriculum; 

4. the instructtonal strategies for preadolescehts; 
; , 5. the teaching bf basic communication skiilis; 

6. - a defined ar^a of content specialisation. ' . » 

Program bbjectives v 

The butcbme of the needs assessment is a list of program bbjectives 
for the middle cft^dhobd training'. The objectives are. to be further 
refined and written as specific competencies by a council or trainer. A. 
county council may even want tb incorporate the bbjectives arid 
cbm'petencies into a suggested training proposil which is shared ; with 
prospective trainers. 
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Traihmg Program 



• The middle chiJdhood- trammg^program must meet the standards for 

: ^ -- ---- - - - :■ : - - . ■ - - - - . 

training listed in the Guidelines for the Preparation of the Thfee-Year 

County Contih'uihg Education Plan /' The format and content ; of the 

IristrUctidri should be approprrate. to- the competencies' to be attained by 

participants.' In additibn, the time, pface, and total clock hours of the 

training program must be identified. 

r • _ . : • ♦ _ ^ : • 

Monitoring ; • ' ' ■ " • / '•• / , 

' -'The/cbUnty council; will want, to ensure that/the training program 

- ^ " - _ 1 V-' __ J 

(a), takes ^ place as designed and approved "^and Cb)i' includes training in 

■ ^ ■ ' " ' . V - ' ^ - ' ' . ^ . 

■ the specific competencies 'that 5^ stipulated. 




EvalLiation 

The proce^ arid products of both the ' individual traihirig 
components of the program and the total program are the concerns to be 
address.ed ^by "ah evaluation; |^he.purpose of the evaluation is to supply 
data for the county continuing education cduhcil from which it:^-cari..(a)- 
determine how well each prdgram was designed ari.d received, (B) 
deter%irie how effectively each program's objectives, were , met, . and (c) 
determine the overall effects (ihtehded -and unintended^ .of the total 
middle childhood educitibn training program. 



Record Keeping^ 

• \ In order to, substantiate an individual's experience 4h middle 
childhood education and hii qompletion of^the county program the county 
council must keep accurate. records. Permanent authorizations will 6niy 
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be issued by the West Virginia Departrrierit of Educatibh -to individuals 
■whose experience and completion of an approved -county eoritihUirig 
education program can be verified. Experience is defined as at least bhe 
year df full time assignment in a middle childhood education setting 
(working with pupils ages 10-14 or . in graces 5-9). An approved 
prograrn Js' a sequence of strain irig activities designed in accordance with 
the checklist which' follows and accepted by the West .Virginia Department 
of Education as adequate. 



>X^et_BASie C ON1P0NENTS OF A COUNTY. MIDDLE 
NATION TRAINING PROGRAM . 

A checklist (pages ^8-39) for asseislng the completeness -of 
individualrxouhty middle childhood education training programs has been 



developedVby staff members of the State Department of Education ba3ed 

■ ■■ ■ . . ' * . . . " • ■ ■ ■ . . 

on partipipant Input ;at the workshop. A couhty prdgt*am must address 

. ' ■•' ^ . 

each of the c omponents s pecified bel5w . ' . . 
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Basic Cqmponents of a Cbtirity Middle 
Chil^ood Education Training Program 



(1) Rationale • . . 

/ - Make Lt county specific 

- Identify sources used to develop it 

(2) Needs Assessment , • ^ 

identify tentative* objectives in the areas of 



m the growth and development of preadolescents 

9 the .middle childhood philosophy ^ - 

• the midclle childhood curriculum- 

• the ihstructidhal str^egies for preadolescents 
i - the teaching of basic cbmmUhicatiqh 'skills 

• a defined areas of content specializatibh 

by ' Studying : ; . * " 



• educational research 

9 state and county* test data 
prog rammma tie definitions. 



M : • Other sources 



Verify objectives and. identify heeds via 

• * paper and pencil test , ' 

• oJ)servations 

• intervjews 

• available data. 



- List .program objectives derived from needs. 
(3) Program: Objectives \_ * ' 



Refine - prbgram bbjectix^es ; to meet criteria identified irr 
Section e of this booklet. 

Send refined objectives to prosp^ctjve trainers or develop ^ 
proposals for acceptance by trainers. 




(4) Training ^ Progwmi ^ ^ ; ; ' f 

- ; ; ■ ■ ■ ■ ^ ". . - ■ ■ ; • ■ 

- Complies with Stariclards for Approving Proposed trainmg 
Programs _ _ _ 

- Time of training Is specified. j: 
Place where training vviJI be held is jdentified. 

(5) Monltonng : ^ . 

ERIC 



(6) Eyaluatibri 

- •■ , L_ __ 

(7) Record Keeping 



Verification of all individuals comp|etjng 'coanty arid,. state 
approved middle childhood education program * 
Documeritation of at least 1 year of experience in a middle 
childhood setting between 1977-82. 
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PARTiCiPANtS' EVALUATION OF WORKSHOP 
PARTICIPANT REPRESENTATION 



The 90 workshop participants ,^ep.r:esehted 29 -cbUrities, 7 ihstitutibhs 

of higher education, at least two Teacher Education Seriters, arid various 

other agencies. The number of paPtlciparits from each c qategory of' 

agency are shown below. • 

Agency Number of Representatives 

Lh stjtutioris of Higher Ecfucatipri 21 ^ 

Regional Educatiori Service Agency * 2 

State Education Agency 5 

bocaj Educatiori Agericy 61 • 

Private School S . 

Total W - 



SUMMARY OF PROCESS EVALUATION PROCEDURES \ 

The mstrumerit deyelbjDed for the purpose of giving* the parJiciparits 
an opportunity to convey their reactions to the various components of 
the workshop training is shown iri Figure 3. / * 

Each workshop session was evaluated by the participants on a scale 
of i to 5 (with .1 being the Idw scdre and 5 being the ;high) in regard to 
the four areas of .<:briteht, prbcess, jDrbduct, arid resburce persbri or 
persons. Table 1 shows the ratings giveri by the participarits, ^ 

Also, all six sessions were evaluated in terms of their being 
helpful, stimulating, well organized, informative, and effective. 
Participants were giveri the bppbrtUriity tb ch^ck either yes or rib foi^ 
each of these factors . ■ ' 

Finally, participants were asked to ideritTfy both the most arid the 
least popular features of the workshop. 



_ < . . ' EV2CDSTI0N • 

DESiararc TRSINDJC PEOGRJIIS FOR MIDDLEqCLD EDUCaTliJS THEODGH CdONTj CONTINHiNG EDUCmON 
■ . . Septcibcr 27-28, 1979 

Directioas: - ^ , i ■ i ■ 

■Pleas^' evaluate Check, either 

"?M^_or "no^ for each questw^^ 
■ ' . nanericai response uader tie fotu" cosponents of eac^ activity. Oa the scale 

•^^P^selts the high«^ ' 
your coifileted evaluation sheet to Tony Snediey or Honia fi^rts: ■ ' • 

'. ' ' ■ ' i 

■ . , Content Process Product Resonree PersoB(s) 

Session II • YES HO - - ' « ' 

latrodactien to Helpful? , ^— —- 1 2 3 4 5 .1 2 3 4 5. i'2 3 4 5 1 2 3-4 5 

MiaUe Childhood. Stiiilating? ^_ . . ■ ■ ; 

Education. Organized?:^ : Coffients: : , 

Infornative? -; — - . :■ • ■ . . 

. Effective?.; ^ , ■ 

Session 12 ■ ; • i 

Conducting a:___ Helpful? . .; 1 2 3 4 5 1 2 3 4 5 1 2 3 4 5 1 2 3 4 5 ' 

County MCE Train- Stiauiating? • ; ' 

ing Pf6§ral Needs Organized? - — • jSanciits: ' ■ " . ^ 

issessocnt Informative? * ■ - 

Effective? ■ ' ,• , - . ' ' - * '• 

Session #3 • ! • 

Writing Propaa Helpfta? — — . 1 2 3 4' 5 1 2 3 4 .5 1 2 3 4 5 "l 2 3 4 5' 

ttjectives for a Stinulating? '■ : . 

Training Pro- Organized? - ■ Cements: • ' . 

grass; Meraative? ' . 

Effective? — 

X y 'J ' 

^ssiraitt — '^^ 

Identifying Train- Helpful? _ 1 2 3 4 5 » 1 2 3 4 5 1 2 3 4 5 " 1 2 3 4 5 

ing Optiens.for Stimulating? . 

County MCE Pro- Organized? Ccnaents: , - . . " 

graas. inforaative? ■ - ' ^ 

Effective? 



• Figure 3 
Workshop Evaluation Form 



; Activity 



■ .• Session tS 

. an'd Assess 'Sample 
Training Proposals 



Stitiirlating? 
Orgaoized?': ' 
/inforSaiiv?? 
Effective?* 



1 2 3 J 5 
;Coiiments: 



I 2 3'.4 5 1 2-3 4 5 ^ 1 2 3 4 5 



/Session 16. 
JSssess.air'.Sctuai 
•Coiinty liCE Train- 
ing Plan ; , 



^V:' • 

,Hfilpfal?. . ' 
Stiflialating? 
'Orgmzed?.;. 
inforniative? 
Effective? 



In genera-l; the workshop wasi 
Relevant o 

Practical, • 

• • appropriate- . 

' ' Botivational 



1 2 3 4 5 1 '2 3 4 5 ■ 1 2 3 4 5 L 2 3 4 5 

'Goiients: . ■ 'V - ; 

Coiieiit oh the Workshop: : ;| ; ' : ; ' . , 
■'.a. Name the bestjeature. . 
..B. Name.thevorst feature.- ■ ' . 

K. Did the workshop provide' yoa with the ideas. sai table for the development 
'-' in your work? YES — BO Please explain: . 

' ■' . ■ ■ ' ■ > 

D: ■ DiS the workshop .help. you-ciarify OT-rcdefine any^ideas directed-at middle 

, '; childhood' education? YES " KQ^ 

E. bid you havc_an.g)pprtwiity_fo^ self-expression and for interaction wi^h • - 

^ ' other workshop participants? YES NO 



■ . . . _ ^ ^ _ 

Figure 3 (Gontinued) 
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^Activity 



EQSTENT 



PROCESS 



PROWCT 



RESOURCE PERSOr 



SKsion One: 



lie 



N = 56 
X 5 3.8 



N = 53^ 
X.= 3.8 



N = 52 
X =:3.6 



N = 52 
X = 4:1 



Session Two : 

CondactlngT'eoc 
Childhood Educafion Training 
' Program Needs Assessment 

Session three : 

Writing Program Objectives for 



Training Prbgram 
Session Fo u r : 



Education Programs 



Session 



Sessibn Six: 



1=56 
X = 3.5 



N = 55 
X = 2.7 



N = 46 
X = 3.5 



Review Session and. Assessing N = 39_ 
Sample Training Pj'oposal . X = 3.7 



N = 36 

:.X = 3.9 



N = 56 
X = 3.2 



N = 55 
X = 3.8. 



N = 47 : 
X = 3;5" 



N = 39 
X = 3.6 



N = 38 
X = 3.7- 



Nr=55- 

X-3.3 



N = 56 
X = 3.3 



N = 47- 
X = 3;5 



^ = 39. 
X - 16 

N = 38 
X = 3;8 



N = 55; 
X = 2.7 



N = 54 , 
^X=iG 



NM2 
X = 3.7 



N = 37 
X = 3.7 



N = 36_ 
X = 3;9 
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' Tabulation of Participants' Ratings of Middle 
Childhood :Macatibn eonffence: Held it 'Jackson's 'Will 



SUMMARY OF PROCESS EVAUJATiON RESULTS 

The factor rated highest among the five areas that were examined 
was that of being "helpful."' The factpr rated lowest by all pantieiparits 
arid in all sessions was that of being "strmulatihg," The other factors 
(well organized,- informative, effective) received a fairly equar number of 
yes and ho responses. Session' #3 was considered to be "very helpful" 
arid received positive response from all but one participant bri that 
factor. 

The most popular feature of the workshop , was the small group - 
sessions. The question .arid answer period as well as the practicality of 
the workshop appealed , to a' significant number of the participants; The 
timing of the workshop and the scheduling of sessions were seeri as 
limiting factors.^ Other corhrherits were very scattered arid therefore, 
were difficult to summarize. 

. 'A majonty of the respondents indicated they found the. workshpp 
suitable to their purpose of developing middle childhood educatrori ^ 
training programs. Also, they said^ it clarified their uriderstariding of 
middle childhbbd edu(?atibri. Firially, they reported they had sufficient /. 
opportunity for self-expressibri arid interaction with other participants. 



SUMMARY OF PRODUCT EVALUATION PROOEBblRES 

V . ' _ . . ♦ • 

•'^ The participants were to leave the workshop with a product--an 
outline of a county middle, childhood education training program to be 
offered as ^part of the cburity cbntiriuirig educatibri prbgrarri. One cburity 
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coordinator reported that the ^G^oUtlihi/ developed by workshop 
participants from his-. cbUrity> was sufficient for the county cbntihaihg 
education council to use as the basis for Its middle childhood training 
program. Generally, the products (outlines) generated by workshop 
participants were hot evaluated at the workshop. Instead, the final 
, plans for middle childhood education training which cbUhty cdritiriUirig 
education councils submit to' the West Virginia Departmerit of Education 
will be assessed as evidence of the effectiveness of the workshop. 

; iMPLICATIQ NS^R OTHER WORKSHOPS 
Process . * 

i Cbbperatrve planning by State Department of Education 
personnel and educators from institutions of higher eSucation 
is a useful and viable approach to workshop development. 

• The pre-wdrkshop literature should establish clearly the need 
for arid purposes of the workshop. 

4 . ^ v- - 

• In planning training workshops, participant Involvement should 
be scheduled to maximize the Use of participants' time at the 
workshop and rhihimize participants' time away from home. 

- ' -- ------- - .---^'^^ - - - - 

• The purpose of the goats of the workshop need to be 
reemphasized during-^the orientation procedures. 
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• Trainers shotild make, certain that the participants complete 
each segment bf the workshop as it. is presented. 

• Adequate time for clarificatibh of ideas and procedure 'should 
be provided in the format of the workshop. 



Product 



The training should be , individualized to accomodate the 
participants' differeRces ih''heeds> skills, etc. 

•Closure of the -^training should - not occur at the conclusion of 
the activities. ;-T^re shou^ be a ; strategy to ensure that 
participants will be able tb apply the information from, the 
wbrksl^bp. 

Ascertain, whether the participants have ; the skills at tFieehd 
of the ..workshop to ca^ry the wdrkshbp bbjectives over into 
their specific jbb sitLJatibhs. a ^ 



Workshop trainers should offer post-workshop technical M 
assistance to participants who need additional help. V ^' 
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Memdrandam of 4/21/86 Regarding Rermanent Authorizations 
in Middie Childhood Education 
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' MOYTHOBV : 

S U ^CJll M TC N bit MT 



M £ M 0 R A hi & B M. 



TO: ; V Cduhty Suptrintgnden^ County Coordinators of Cqntjnumg 

\ ' \ ' Certification' Personnel;;, College and University 

' ' ' Chairpersons, Teacher Education Center Dlre^^ and \RESA 

^' " ' : Directors \ : . 1- •/ . 

eROM: . Phil^E. Suiter^ Assistant Stat£§t3^erihterideht - . . 

. * : ; Bureau pf tearhing Systems . - . * 

-RE: County Middle thiidl^ Programs^Whieh : .; 

,Will Lead to Permanent Authorizations / 

,^ ■ ; ^ . , _ _ * ■■ ■ V- -. ' _ ■ • 

DATE: ' April 21; 1980. - " , ' :^' \ : / - 
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Some county continj^ing ee^ have_,asked: What 

constitutes*^a county;:^^!^^ which; will lead to 

a permarifent auyrorizaiion/^ prograrrv pa^rtieipant? . Also,; cbUhty 
certification personnel havji asked for perma^^^ guidelines 
and .applications/ This memorand,um [s intended to answer J^^^ 
about^ a •cpdnty' training program and to provide guidelinesv for permanent 
authorizations and app)icatidn^p • > 

Many ebuhfe^ three-year 'plans included ah objective for mldjfife childhood 
educayon;-^^ plans : wer(| approved by_ the State Board cf 

Education. Approyai of a mjd^ education objective as part of 

a .jtotal county .plan does not jnean_ that the county has ah approved 
training program in middle cjiildhqod educatjofr^ The mclusion oT. a middle 
'childhood objective in an. ipproyed ccgjnty three-year qontrnuing 
edUcatida^.plan isvhdt the equivalent of an approved county _confti^n^^^^ 
Education * training ^prdg:ram which will lead to permanent authorization in 
middle childhood edUcatibrw- . : 



Com p one nts^ 



liddle JShildhood Education; Training Program 



In order to': h f^f* middle .childhood 

education, the county must submit a separate plan which^ the 
middle. chi|dllddd_ dbjective contained ' Jn J;hie three-year contiri 
-edueatioh plan. The middle childhddd education training, program ;must 
include: a statement of rational a description of the needs assessment 
that rwas done to identify the objectLves df the' middle childhoocl education 
traihfhgp a list of the. program ^bbjectivis to be Addressed thrdggh the 
traihjngj ' a description of the training program which meets the 
standards for training outlined in the guidelines for the PreparatiGn df 
the Three- Year County Cor>tinping Bdtication; Pjlan ;: and provisions for 
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Memdrandtim ^ ' • '} 

Page'two: • ' - . / . .v V^ 
Aprn*21/ 1980 

rridhitQnhgj: ve^ arid record keeping. J ^pU m^^ attached 

eheeklist;;^^ai u guide in writing^ yduK ffllddle^ childhood program 

^(Attaehcnerit A). ' ^ ,\ 

ApprovaL Process for eoQcrtyUyUddlevehildhood Trairiihg Prograrns .\ ' 

Once a icounty middle childhood §^tfcation training prograjn has* been 
written^ it will be processed as fpllows*: i 

1 . fdlldWing approval by .tli'e county conitlnuing/education council and 
cctepty superi^^^^ the county ciori'tinuing education coordinator 

senps/ 'the plan to his cdntinuihg education liajsdn mv.the $tate 
Dep^tmenit of Education (SDE); > ^ 



vfhe^^ the- plan and cheeks it .against the list of 

bas^fc c'ompohehts; ■ : ,. v 

3. the SDE jiaison forwards the county plan to the SDE of 
continuing education with a; recommendation for (a) the appi:^qv3l of 
; the plan or (b) its return to the county for additional clarificpion; 

.4. the SDE cbbrdihatdr of cdhtmuin5_edUcatiorh reviews the county plan 
and aftar consulting with the SDE cobrdinatbr of middle childhood 
education to deterrri^e that the basic cdmjDbriehts ^have_, b 
addressed sendS; a better to the' county cohtihuihg 

:ed u cation -coord inato the plan or outlining the 

/'clarifications needed; ' - : 

5. :the SDE coordinator of educatioiial-^pers^^ certification is 
informed of the approval of a countyi^^iddle chil.dtiood education 
training program; I 

6. plans which have beiSn clarified are resubmitted tb the SDE 
coordinator of Continuing education. 

Co nditions for the I ssuance of Permanent Authori za tiohs 

After a county- middle childhood education training program has been 
approved, the county may offer the~ traming. A person who completes 
the cburity's approved middle childbddd educatidn training program will " 
be given a permanent authbrizatibn prbvided the cdUhty: 

1; documents the indiyuiuaPs eompletiori of the county and State 
approved middle childhood education training program, and 



2. documents the in^dividuaVs assignment within an endors^ement on ^^^^ 
professional certificate in a middle childhood < education, setting 
(wdrking with pupils 10-14 years old or in grades 5-9) for at least 
one year between 1978 and 1982. The year of experience need not 
fee cbricurreht with an individuals cdmpletidn of the cdUnty training 
program but must be cbvi^red by a middle childhbbd aUthbrizatidn if 
. .; the_ i^^ .was assigned^ outside the grade" level bf his 

^ ^ - endorsement. . ' . . 
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General Procedur ei s for the { . ssuance of Permanent Authorizatlc 

: . Middle Childhood Education 4 "^-^ '. ' - 

In response to questions about how arid wWheh permaheht aUthorizatidns 
will . be_ issued, in m thildhodd education, the foHbwihg iriformatibn 
SljbUld be help ^ \ 

/ i T. . The yearly arid permarierit authorizations are iriterim measures 
/ to. f assist cburitv^ in staffing_ middle chndhood_settirigs arid 

; are_v^va|[able only until dune 30, 1982 unless extended through State 
Board of Education action. Once issued, permanent authorizations 
remain in effect throughout an individual's^ educatidnaj career. 

.. - --_ _ - , _- ■ - _ - f^- - : - - ^- 

\ \ 2. : Permanj^nt aislthdrizatidris will ;not be issUpd; to ari individual 
. slekirig :an idditiprial .^ridorsemerit on his;-^ wishirig to work 

outside' the specif lizati'ori(s) shown on hisiprbfessional certificate. 

.; J. 3^ Permanent gauthorizatio^ placed ori the prpfessional 

• certificate; ;^the^^ wij[ 5e issued separately sirice they are nofe- valid iri 
public schools^^utside VVest Vir^^ ? 

:4. Persons. hoiS^ professional 
; service certificatei are eligible for.- authdrizatidhs -in accdr^^ 
these same gU^l^es. : ' 

_ 5.* Individual/ appU a perrnarierit authorization jriUst be 

. m^^ iKe county office by each persori^ ebfhpletirig the 

' requirements. Applicatidri forms will b^ distributed to the counties in 
'June, 1989. 

'v-^.r 6. ; drily expenience gained via a ' yearly .middle ,/chijdhood 
'^,^\authd r izatidri or a prbfessional certificate -arid in accdrc|ance'^with the 
■■^^^^^^^^^^ dh a valid certificate will be .accepted; for^^he permanent 

authbrizatibri. ' " : 



7. Fbur- categories, of educational: personnel are eligible for 
perfSa^ient .^^^^ irt; middle childhood educatiori. The categories 

are: V^' -"'":?^.;-^-^^ > ^ -^ 'v,'" - ■ ' ' ■- -: ■ ^, • 



.ij (aj ' Educational personnel emf>lbyed in: the 1977-7 school year on 

' the basis of a mlHdle-: child hp and 

assigned _td a middle dJiMldhbbd at least three years 

.betweeri Septemlier 1977 arid "^j^ ^' ' : 

(b) Edttcatibrial personnel employed in the 1978-79> . 1979-80, 
• 1980-81_,_ or; 1981-82 school. year_ on the basis of a middle 
childhood authorization, an^d assigned to a mjddle childhood 
education setting outside tfi'e ffl^acte ieveis of their certificate 
. . but within their endorsement(^l ihd who have cbmpleted a 
■ State apprdved Gdun|y. cdntinuing educatidn program in middle. 
chiftthddd educatidn. 
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(c) Educationaj personnel employed in /the 1978-79, _197S- 8^^^^ 
- 1980-81, or 1981-82 schodl year on the basis of a profess]onaJ 
certificate arid assigned to a middle childhood education setting 
. Within the endorsements and grade levjls ph their certifica^S^s 
and who have completed,; a State approved cbUnty cdritihuing 
eddcatioTi prdgrara-in 

* (d) Educationaj-; personnel employed in tf^ 1978-79, : 1979-80, 
. 1980-81, or 1981^^^^ year on tfee bas[s of a^^v^^^^^ 

V prof essional certificate and- a middje /ctH^dhqbd education 
. • ■authprization and assigned aS; a substitute ' teacher in a middle 
chijdhpod. educatibn. -setti^^ gi^e levels of their 

valid professional certificate: but within tfreir endorsements) 
^ arid ; who have cbrripleted : 133 days bf teac^ljrig in a middle 

childhood edUcatibn ' settirig and who have/Kotnp State 
approved county continuing education program , iri middle 
childhood education. -. 'w 

; : .- ^ ■ : __ "^ic 

■i 8. Permanent authorizations will^^b^ the 
endorsements shown on the. individuals valid prof essional^ert^^^ 
only in. the area iri which he has gained one j^ear of^^^^^erience m a 
middle childhbbd educatidri setting (working with studentSL^ 10-14 or in 
grades 5-9): For example, ari individual, whp ^has two years, of; m 
childhood experience, one year iri each _bf twb eridbrsemerit§ on hrs/her 
professional certificate, will, be eligible for a permarierit authoHzatiOri in 
:^ch eriddrsement. ; ' \ ^ ,\y 

9*, :Persons who have not been^jssuedr^a yaliS admin i||trative or! 
•service certificate are ineligible for permanent a uth^ 
iadmiriistrative pr service areas even though^ Jhey -may hav^been^^^^ 
iri ari fdmiriistrative or service area of a middle childhood education 
settirig iri the 1977-78 schodl year arid thereafter. ^ 

TThe attached chart, Pr^Dfessibrial .Development Options for Meeting 
Staffing 'N^eds in Middle ehjidhob Education Prior to Jurie 30, T9B2, is 
sent to you as a mean^ ' of^ : grapl>ically depit^irig^. middle childhbbd 
education training options during the period through l9iB2. . 

For Further Assistance With A Cbunty Widdle-CfilidtT Ood Edu c at ion 
Trairiirig Prbgram - ^' ' ; 

._ _^ ' . ■ ■ ._ y r: r^. L \ . 

Staff members from the Division bf Prbfessibrial bevelbpmerit Systems and 
the Divisto?! of vrnstrtictibrial Learning Systems withiri the;. Bureau of 
hearnirig Systems are working as a team to assist cbUnty schbbr;systems 
in the development^ and imple^^ childhood trairiiri^g 

programs. Please call the follqwmg staff members according to their 
team responsibilities for further assistance. 



SDE MIDDLE CHILDHOOD EDUCATION TEAM . _ 

derry Moore, Coordinator of CbritiriUirig Educatidri, for information 
andr^^destions regarding t process of jdeveLaping ,a county middle 
childhood -^education training prografTrt348^70i7). Vr.v 
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2. Norma Roberts, Gbntinuing Edueatibh Specialist, for assistance with 
the process d"^ developing a ebuhty middle childhbbd education 
training program (348-7017). 

3. Tony Smedley, Continuing Education Speciiiist, for assistance with 
the process of developing a county middle childhood education 
training program (348-7017). 

4. Robert Gabryl, Coordinator of Educational Personnel Clrtificatibny 
for irifbrraatibn and. ques^^^ regarding the issuance bf permanent 
authbrizatibris (348-2698). i 

5. * Robert Shbc^kley^^^. Eduratlbn, for 

information and questions regarding the content and trainers for a 
county middle childhood education training program . (348-7010). 

PES:a]s:AA/4: 



X ; jSttachnleht A 

BASie ^eiViPQNENTS QF^^i? eeUNTV IViiDi3LE>'eKILDH00D 
: ^ EgggATION. TRAINING PROGRAM 



V A county middle* childhood, training prfegram should include a 
rationale, ' a needs assessment, ^ Ust of prografn objectives, a description 
of the training jDrdgram^ procedu^ training, an 

. evaluation..^. ^component, and a procedure . for keeping records of 
participants^ Each of these components is described' in the following 
sections. A checklist of the components is included "^or your use in 
outlining your p|j|^ram. ^ ' - . -^^ 

Rationale . 

The reasons f br a county developing a middle childhood education 
curriculum should be stated : cjear[y. A variety of sources are available 
to assjst counties in est^abjishing why^ a mjddle childhood curriculum 
♦program is appropriate and why county staff should be trained to 
implerp.ent tfjfs Gurr[culum.* The EducationaJ Goals for West Virginia , A 
Programmatic Definition ' for Middle Childhood Education , Standards Tor 
Middle . Childhdod Educatign Programs in West Virginia ^ and county bdarci 
aptiiina ^a re only g few of the sburces.V Regardless of the sou rces' used 
in Aideveldping a rationale, the rationale should be couhty-speclfic and 
should provide a clBar argi^eht for the advantages of training county 
staff in middle childhood education concepts arid strategies for meeting'^ 
the needs of pupils; ages 1D-14. 

The Divisions of Rrofessidrial Pevelbpment Systems has 'prpvided 
Guidelines for Cbnducting Local Nleds '^ Assessment s:-; tb *^aJI :cblmty/ 
cbritiriuirig edUcatibri cbUrrCils. This.; bbqLRIetj^ grve5 specific- :as si stanci^^ 
how to aceompTish a useful .needs assessment.' An appnopriat^ usero^^^^ 
SdideJines be a^^needs assessment target^ q^Ui^h^d 

education . - In order to target a needs -assessment a^t'middje qhil'^hOT 
education, 'a county- st^iqol system will want to assess: th^- training; needs, 
of ^ its persbnnej in' terms pf, the. six ;areas'' identifed oh page 9 'Of A 
Programmatic Definition for " Mlddle Childhood Education . The areas are: ^ 

._ _- __ ' / . _- .__ "'^i 

. 1. the growth and develbpmeht of preadblescentS/ ^ 

^ '2. the middle childhbbd philosophy; 

'3. the /fSiddie ehildhbbd curriculum; 

A. ^;^he iristructibriaf strateg]e^ for preadplescents; : 

5. the teaching of basjc skills; 

6. a defined area of content specialization. 



Program Objectives 



> 



The butGbme of the' needs assessment is a list of program objectives 
for the middle childhbpd education trair^ing. ^ The ' objectives are to be 
further refined and written as specific competencies by a county 
contjnumg.educa^^^ or trainer.' A county counciJ m^y-^^^ 

to incarporate the objectives apd training 
proposal which is shared wifR prospective trainers.- 

Training Program 

The- middle childhopd training program must vmeet the s^^^ 
training iistetf in the Guidelines for the Preparation of . T hree-Year 
County Gohtinuing Education . Plan . The fdrnia,t and. content of the 
instruction should' be appropriate to the cbrhpetencres tovbe attained by 
participants._ In addition, the time, placed and total- didck. h^^ 
training program must be identified.: . " ' . ' ^ 

Monitoring — 

The cburity council will want to ensure that the training program 
(a) takes place as designed and approved and (b) includes trailing in 
the specific competencies that have been stipulated.; * •= 



The proce^ss and products , of Both the fndividual training 

components of the' program and the to^taj prefaram are the cbhc^ 
addressed by an evaluation. The purpose oi the evalqa^^ supply 
dati for the county continuing education ic^ 

(a) determine' hbw well each program' was^ designed- and r^eceived, 
lb) determine^ how effectively each program's objectjves were met, and 
(c) determine the overall effects (intended and .unintended) of the total 
middle childhopd education training pf^oQ'^sm. , r - ■ 



Record Keepmg 

In order to substantiate an individual's^ expe^rience in middle 
childhood education and his compJetion of th*^ coujitx program, the 
county council must keep accurate , records. Permanent authorizations . 
will only be issued by the West Virgmia Department of Education to 
i JodiVidtjals whose : exp^'^i^fice ^nd cprripletidn of an approved county 
• :XohtinuJh^^ program can. be verified. Experience is defined as 

^at Jeast o^ie yqar^f fqll time as^^ in a middle cjiild hood education 

setting '(v^orkihg^i^^ pupijs ages 16-14 or in grades 5-9). An apprbved 
program is a seoiiSice of training' activities designed in accordance -with - 
the_checklist whfih' follows^ and accepted by the West ;Virginia Department 
of Educatibh as Adequate. ; , i- • * ' 
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CHECKLIST OF BASIC COMPONENTS OF A COUNTY Ml [>DL-£-XW4DMOQa 

EDUCATION TRAINING PROGRAM , 



A checklist for assessing the completeness of ;iridivjdUar'cbUhty^ 
middle cjiildhood edufc^ion training programs has been, developed by 
staff members^ of y^the_W^_ Virginia Department of fducation based bh 
participant Jnpu workshop in September 1^ - A. 

county program must ' addr'ess" each , of the compone pts specified below . 

^(1) Rationale . < v - . _ _ ^- 

. Make it, county spetific. - v 

Identify sources used to develop it. ^ 

"•• - . ■■ . ' ■ '■ ■ . \ . . : " . • • , ' 



(2) Needs; 'Assess^rn^ 



Identify tentative objectives^ 

a. the growth and 'development of preadolescehts 

b. the middle childhood vphilosophy 

c. the mitldle childlidodviy^rnculju . . . ; 

d. ' \ the ihstructibrial' strategies fon' prpd^^^^^^ 

e. . the teaehihgi of basic xbmmuriicatrori skilfs 
i".' a defined area of content specialization 



by studying > ' ^ 

, - vi-'^tiucationaj research ^ 
stat> and county teist data 
i prbgrarrtrnatic definitions - -S^' 

i bther §6urc^s * ; \ _ 



Venfy robject'tves and identify;:'!? 
: i paper and^pehci|..test' 
•^observations,-^ 





•^interviews . 

• avail^le data ' /. -. '^'[^{C'^ ^ ■ ^ 



- List ^^gram"d5jectives derived from .needs. 



(3) Program Objectives ^ ' . ,/ • : 

- Refine program objectives tc meet criteria identified at dacksori*s 
i lyjjjj worktop- ; 

; . - Send refined objectives to prbspectivef' trainers or develojD 
, proposals for acceptance by trainers.i ■ 

(4) Traiining Program . ■ ' 



• Corripjies with Standards for Appu^oving PropQsed Training : 
Programs : ■\_ - ^ _._ ;lL _ _ j 

• Time of training fe-^specified; totaL.clock hours of training is. shown. 
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fs identified. 



- Place where training will be 

(5) Monitoring ^. - ^- 

(6) Evaluation " .' v 

(7) Reeord Keeping - ^ 

yerifjcation of ail ind^^^^^ county and State 

.^ipproved middle ch^ program. 
^ - documentation of at leastcfeif^ear of experience in a middle.^ 

childhood setting between- T977-82. ^ ^ 
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PROFES5iON£L^E)K£IX(PHEMT_OPTIQNS JrQB JiEETlNG.STAFRNG><EEOS 
IN MIDDLE CHia)HOOD EDOCATION PRIOR TO JONE 30; 19S2 



ATTACHMENT B 



CERTiFICATlON OUteoMES" 



Ptmuintnt Authortzation\^ 



Endor*«m«nt on th» ProfMtlonal CtWicMXt 



Profiiilofuy 
OpQoni 



.. educators 



Completion ol 
three years of ^ 
ort-the-jOS . -'^ 
exporiencfl in a 
middle childhood 
Mtttng 



Educatibhai persohhei employed 
In 1977-78 school year on the 
basis of a middle child hood edu- 
cation authorizalioh & assigned 
to a middie childhood setting 
for at least 3 years prior to 
June 30. 1982; 



Available , 

OpJioojn 
1977-78-: 
Only ; 



Educational personnel employed 
Ln the 1 978-79, 1 979-8p._ 
1980-81 or 1981-82 s^pol year 

on the basis oj a_mjd d le 

childhood _authonzatjpn a_nd___ * 

' Assigned to a mid dle_child hood 

'^settif)g_puta)de_ t^ 

of trteir ce_ritficate_ 
bu!_ within their specializa- 
tion^ _^ , 



NOt._^_-.«. 

Applicable 



Completion of 
one year of 
on-the-jo6 
experience and a 
local & state ap- 
proved, continuing 
education training 
program pfior to 
Juhe30; 1982 



Not 

' Applicable 



Avai^iable 
Opti^ . 



Cdmpletidh of 
substantial 
substitute 
teaching experi- 
ences* iii a rhiddie 
childhood setting 
and a local &;state 
approved cdhtihu- 
ihg education 
training program 



Cdmpletidh of ah 
approved 4<8 
subject 
specialization 
teacher education 
prograrh 



Not 

Applicable 



Available 
Option 



Not _ 

Applicable 



Available 
Option* 



^^.pptipft 



Completidh of ah 
approved 
experimental 
teacher education, 
program in riiiddle 
childhood educa- 
tion , i 



Available 
Option 



Cdmpletidh of ah 
ap^ioved middle 
childhood education 
teacher education 
prdgrarn biased upon 
hew staridirdl .., 
pirojected for Fall 
1982 



y^vaUabJe_Optidh ^ 
in Fall 1982 



Avaiiable_Qpti on 
in Fall 1982 



BSucatlonal personnel etnployed 

198p-8_i q^r 1M1-82 schpql_ _ 

chUdhood^ucation auUtoriza- 
* ^0PA1'?_***iSfP®d to a middle * 
^ ild hood_sert ing outside ttie 
apeciallxatton of their 
certificate.' 



:;Npl 

Applicable 



Npt_ 

Applicable 



Npt^ , 

A*ppiicabie 




Available . . ^ 
Option^ _ 



*i ^ J 975-79- .1 ?79-epr 

1980-81 or 1981-82 school year 
on the basjs of professional 
. certiiication & assigned toa 
middlechildhood setting within . 
the specie lizalions and grade 
levels on their certKicales. 



Not ^ 
Applicable 



AvaiiaJ)le 
Optron'; . 



, Not - 
Applicable 



Available ; 
Optfdh' 



Educational personrw^i employed 
in tf^ 1978-79,' 197^0. 
198CM31 or leaj^fi? ^ool year, 
but no; ^ssigned to f^^niddie 
childhood education setting. 



Not ■ 
Appiicabie 



Ayaiiable . ^ 

bptioao:^. 

' :••') 



A vflt^ito' Opti on 
in Fan 1982 



Not ^ 

Appiicabie 



Not > ^ \. 
Appiicabie 



Available 
Option* 



>^aUable. 
Option 



Avaijable Option 
in Fall 1982 



&juca:ional personnel employed 
in the "979-80. i9iSiCWB:. or 
1981-82 ichddl year on tl^>basis 
df^ valid 7^f*««>oriaj certif k 
nto and a middie c^Udhood 
•duntibo MJthbHxatlon and - 
aisighed ih a substitute 
tlMchihg role 1h a/niddie - 
childhodd education setting: 

e Outsid^ ^tj^giiade levels of 
their vilia profossidhal 
ceiiificate bet within 
their specialiiaiiohi 



Not 

Applicable 



Not 

^Applicable 



Option 



Available 
^'ption* 



Available- 
bptibh 



Available Option 
in FalM982 



> Outside.the speciatizalidh - 

of Iheii' valid professional 
. certificate. ^ 



Not 

Appiicabie 



Not 

Appltcable 



•Not 

Appiicabie 



Available 
Opiibh* " 



Available 
Optidh 



Available Option 
in Fall 1982 



^arly and pern^neht authorizattohs ih middle^childhood educatidh have ihe effect of prbfessibhat certification!ih that the expenehce gained 
under these autttorizatidhs may bemused for<dnversidh purpc^es and fbr admihlsirstive and service certil'cat»ci(y 

^2. K^^oes not need to complete theDerhehtary Editfatidh; gi^des 1-6 prerequisite to the specializatibh. 

3- 'ThflJ^titutiOA of highei:;>»d.ucatiOn may or may not requiiv the Elementary Education; gi'ades 1-:6 prerequisite id the 4->3 specisiiratidn: hdvi^ver. 
current gutdelines for meeting jh«>4-d Specializatibh studeht teaching i^equiremehi should be met. 

A, Th« P«f»nwn1 authorization ihliy" tie used for inter-cdi^ . 
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5. The QuideNnes regaii^ing^finttion of the year as 133 days which iripresents two-thirds of the total numb'^r ol days lor which s jeacher is paid for 
fulfilling thejmntrsctuif agreemeht for the ehtire ichddl year should bd utili^ id determine "substantial teeching experience." 



